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CHAPTER I 
INTRODUCTION 
How many Kansas schools have string programs? Why this dearth of 
string programs? Is the interest of student and parents the only 
criterion for recruiting string players? What is the best inst ructional 
method to use for beginning string classes? How can you keep junior 
high and senior high school string players inter ested in orchestra? 
These are some of the questions that prompt,ed t his survey of string 
music in Kansas. 
This survey of string music in Kansas was conducted by means of 
a questionnaire, a copy of which is found in Appendix E, page 59. Be-
cause of the large number of schools in Kansas , this survey was l imited 
to schools which had an enrollment of 00 or more in high school. There 
were 228 questionnaires mailed to different high school principals . Two 
hundred of these questionnaires (87.7 per cent) were r et urned t o the 
i nvest:i!gator. The 200 replies were divided as follows: 
Number of Schools Percentage 
163 (no string program) 81.5% 
37 ( string programs) 18.5% 
200 (total) 100.0% 
A personal visit to all of the schools, including a talk with 
administrators and music teachers, would be the ideal situation to 
obtain correct information for this type of survey. Because of t ime 
and expense limitations, this was not done. This survey is, therefore, 
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dependent upon the information from the returned questionnaires. 
This survey also attempts to give a good picture of what is being 
done as compared to what needs to be done in building good string programs 
in Kansas public schools. 
This survey of string music in Kansas would not be complet e without 
suggestions and recommendations to meet the needs and problems of 
building and maintaining a string program. Therefore, additional 
research was made by the investigator and these suggestions and recom-
mendations are also contamed in the body of this thesis. 
All information found in the Tables of th is thesis is based upon 
the results of the tabulation of answers from returned questionnaires. 
The high percentage of return contributes to the validity of this study. 
The names of the schools in Kansas not maintaining a string 
program are listed in Appendix A, page 4 • Information concerning 
Kansas schools mamtaining string programs is found in Appendix B, 
page 49. 
It is hoped that this survey will gi ve an insight into t he needs 
and problems of the string program and will help to solve these needs 
and problems by the information contained herein. 
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Table I, page 5, shows the reasons why 163 schools in Kansas do 
not maintain string programs. Each high school principal had t he 
opportunity to select from one to four reasons why his school does not 
have a string program; therefore, the total of the number of r espondents 
is more than 163 an:d the total percentage column is larger than 100 per 
cent. 
The first reason listed on Table Vis that the inauguration of a 
string program would be an added expense that per haps could not be 
justified. One of the reasons that a string program is easier t o star t 
with is the low cost. This does not mean t hat string instr ument s are 
inexpensive, but it does mean that a number of violins can be purchased 
as inexpensively as most student band instruments. String instruments 
may be purchased by schools or parents. Some string teachers feel it is 
better to have the student purchase his own string inst rument ; others 
feel if the school owns a nwnber of string instruments, more student s 
will have an opportunity to play. This will be dependent upon the be-
ginning age of the student. If the child is not physically capable of 
playing a full-sized instrument, he will need a smaller instrument; and 
for this reason many schools furnish smaller instruments for beginning 
string classes. 
Seventeen principals (10.4 per cent), who felt a string program 
would be too expensive, would find it easier to obtain suffici ent funds 
if they realized the importance of the string program in the over-all 
music education of their students. A lot of money would not be 






REASONS GIVEN FOO KANS.AS SCHOOLS NOT HAVING A STRING PROGRAM 
(Some schools indicated more than one reason 
for not having a string program; therefore, 
the total number of respondents is more than 
163 and the total percentage column is more 
than 100 per cent. Each reason on the table 
is tabulated on the basis of 163, which is the 
total number of schools not having string 
programs.) 
Reason Number Percentage 
Too Expensive 17 10.4% 
Lack Qualified Teacher 42 25 .2% 
No Community Interest 114 69.9% 
School Officials Not Interested 27 16.6% 
Otherit' 37 22.7% 
*The other reasons were divided as follows: did not know, 6; no 
answer, 2; lack of time, 9; by vote of pupils, 2; no interest by pupils, 
4; no room in building, l; no grade program, l; easier to have band, l; 
combination of four reasons, l; beginning a string program in 1960, l; 
not large enough school to have both band and orchestra, 9. 
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teacher were capable of handling a s t ring program. Sometimes there is a 
private string teacher in the community who will help initiate a string 
program. 
The expense reason is often related to the second reason--not 
having a qualified teacher. There were forty~two principals (25.2 per 
cent) who gave this reason for not having a string program. Sometimes 
the band teacher could help with the string classes. Colleges and 
universities are trying to equip their music education majors with 
enough string background to begin string classes and to carry on a 
string program. Present music teachers can improve and equip them-
selves to teach string groups by further study and reading. More 
clinics and conventions now have meetings designed to help the music 
teacher develop good string programs. 
In Kansas the main reason for not having a string program is 
lack of community interest. There were 114 principals (69.9 per cent) 
who gave this reason. According to the MENG report, The String 
Instruction Program in Music Education, 1957, the colleges and univer-
sities are placing more importance on string pleying and string teaching. 
Some colleges and universities send out student string teachers to help 
build string programs in the public schools. 
The coll ege community orchestra is helping to build interest in 
strings . College groups are sent into various communities for public 
performances. Many communities have not heard string groups for a long 
time and after hearing a group of string players perform, interest begins 
to build. If there is a string player in the community ask him 
to perform at a school program or for a civic organization. Every 
string player should use his influence to arouse interest in a string 
progr~ for the community in which he lives. 
1 
The last major reason for not having string programs in Kansas is 
that school officials were not interested. Twenty-seven principals (16.6 
per cent) indicated this reason for not having a string progra'Tl. The 
teacher in any field always needs the encouragement and acceptance of the 
administration. If the administrator becomes interested in a growing 
string program in his community, the first step toward developing a f ine 
orchestra has been taken. 
The administrator, when interested in the string program, will 
see to it that competent teachers are hired, that scheduling and necessary 
funds are provided. Good public relations can be built from the many 
public performances of a well-rounded music education program. 
It seems there are principals in Kansas who feel that band and 
orchestra cannot simultaneously be worked into their situations. If 
both music teacher and administration desire to have both pr ograms , i t 
can be accomplished. It is interesting to note from the survey results 
that all of the schools except one have band and choral pr ogr ams, but 
only thirt,y-seven or 18 • .5 per cent of these same Kansas schools have 
string programs . 
CHAPTEH. III 
SELECTING AND RECRUITING STRINGS 
The selecting of string players has been a problem that has been 
solved in most cases by using only students who had a desir e to pl ay a 
string instrument without consideration being given to the musical 
aptitude of the student. 
Most of the string teachers of Kansas are using the interest of 
the student with the consent of the parents as the main method for 
selecting their string players . According to Table II, page 9, fourteen 
Kansas string teachers (37.8 per cent) are using the interest me t hod. 
This is a very important step in the selection of student s because, if 
the student is not interested in learning to play a str i ng i nst rument, 
he will not try to succeed. If the parents have given their consent 
for their child to study a string i n strument, t hey can help t o en courage 
their child to practice. Occassionally a student i s int ere s t ed i n 
playing a string instrument, but due to physi cal reasons he should not 
be encouraged to play. The string t eacher shoul d impress upon i n-
terested students that playing a string instr ument i s work as well as 
fun. The interest of the student should build into a desire to play his 
instrument as proficiently as possible. 
Table II also shows that Kansas string teachers are beginning 
to use more than one method to select students. Nine string teachers 
(24.3 per cent) are using a test, conference with elementary music 
teacher and interest of the child with parent's consent. Six string 
TABLE II 
METHODS OF SELECTING STRING PLAYERS BY KANSAS STRING TEACHERS 
(Percentage is based on replies from 37 Kansas s tring teachers ) 
9 
Method Number Percentage 
1. Test 1 2.1% 
2. Conference with Elementary Music Teacher 1 2.7% 
3. Interest by Child with Parent ' s Consent 14 37 . 8% 
4. Used all three of the above methods 9 24.3% 
s. Used Nwnbers 1 and 3 1 2.7% 
6. Used Numbers 1 and 2 2 S.4% 
7. Used Number 2 and 3 3 8.1% 
8. Other-it- 6 16.2% 
if-Other is divided as follows: did not answer , 2; audit ion and 
testing, l; does not start them, l ; take those who come, 2. 
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teachers are using at least two methods to select their string players. 
Only one teacher uses a test alone as the method for selecting his 
string players and one teacher uses only a conference with the ele-
mentary music teacher as his method for selection of string players. 
If a test is used, it could be a prepared music test; but others 
feel the best type of music test is one which the teacher himself pre-
pares for the student. The test should be simple enough for t he aver age 
grade school music student to answer. Pitch discrimination, simple 
rhythm patterns, and possibly some chord recognition should be included 
in the test. 
The elementary music teacher should be able to give a report of t he 
student's ability to sing on pitch, rhythmic responses, and coordination. 
As a result of this knowledge, the string teacher will be able to deter-
mine if the student should start on a stri g instrument. An insight 
into future problems of the student will permit the string teacher to be 
prepared to meet these problems. 
Selecting and recruiting str ing players i s one of the problems of 
building a string program. The MENG report, Recrui t ing Strings in the 
Schools, lists some procedures for recruitment which have been success-
ful for string teachers. A summary of these procedures follows: 
1. String teacher should be able to oomonstrate all of the stri ng 
instruments. 
2. Elementary string groups can be used fordemons trations. 
J. Try to interest students in playing strings who are good in 
their school studies. 
4. Aptitude tests given for pitch and rhythm discrimination. 
5. Let the children exper:iJnent on various string instruments. 
6. The elementary music teacher or classroom teacher can play 
recordings and have demonstrations by advanced string players . 
7. Films may be srown to create int erest in t he string progr am. 
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8. Grade pupils may attend a concert in a nearby city or town. 
9. The purposes and advantages of the string program can be 
explained when string groups play for PTA or other civic groups. 
10. Have a string instrument demonstration in the spring to encour-
age beginning students to enroll in an eight-week summer program. 
ll. Have as many school-owned instruments as possible to encourage 
children with financial problems to study strings. 
12. Ivite parents to attend a string demonstration. 
In order to encourage viola, cello and string bass players, 
emphasis mould be placed upon these instruraents in demonstrations. 
Piano players can be encouraged to play cello and string bass, as 
reading the bass clef is less of a problem for them. Encourage band 
members to double on strings . If the band director will cooperate, such 
a system will work very well. In the tabulation of the duties of string 
teachers in Kansas, it was found that a number of them also taught band; 
so the program of wanting to use band members to double on string instru-
ments could easily be worked out. 










Much has been said about recruiting string players in situations 
where the string pro gram has been started. Many other problems face a 
string teacher who is beginning a string program in a school for the first 
IThe Wichita school system is not included in this tabulation of 
additional duties of Kansas string teachers. For the additional duties 
of Wichita string teachers, see Appendix B, page 53. 
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time. The teacher will have to give demonstrations for students and 
parents . All of the string instruments should be played for the 
students to hear as well as see. The string teacher will have to go out 
into the community and perform as much as possible to build interest in 
strings. If the students and parents become interested in the string 
program, the first step toward building a string class has been taken. 
The string teacher will need the support of the administration and the 
cooperation of not only the other music teachers in the school but also 
the class room teachers. 
The most popular grade level at which the string program is 
started in Kansas seems to be the fourth or fifth grade . According to 
Table III on page 13, there are fifteen schools (40.5 per cent) which 
start their string program at the fourth grade level and twelve schools 
(32.4 per cent) which start their program at the fifth grade level. 
One school did not begin its string program until the ninth grade level 
and felt that this worked very successfully. This school also used a 
summer program as a supplement. 
There are three schools which started string programs at the 
second and th:ird grade levels. This would necessitate the use of a 
number of smaller string ins t ruments as was mentioned in Chapter II of 
this thesis. If the string teacher had sufficient time to schedule 
string classes at this level, it would certainly give the student a 
longer time to develop the skills and techniques needed to become a 









GRADE. AT WHICH THE STRING PROGRAM IS STARTED IN KANSAS SCIDOI.S 
(Percentage based on 37 Kansas st ring programs) 
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Grade Number Percentage 
Second-Third 3 8.1% 
Fourth 15 40.5% 
Fifth 12 32.4% 
Sixth l 2.7% 
Seventh 2 5-4% 
Ninth 1 2.7% 
Otheril- 3 8.1% 
*Other ref s to one school that did not know at which grade the 
string progr8lll · started and two s chools did not answer this question. 
There were two Kansas schools wbi ch started programs at the 
seventh grade level and one school started the string program at the 
sixth grade level. 
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Playing a string instrument is one of the best ways to train the 
ear to listen to pitch. Therefore, the earlier the student begins to 
play a string instrument too better it is as far as ear training is 
concerned. 
The method of selecting string players and the grade level at 
which the string program is started will need to be worked out in the 
schedule of both the teacher and the school or schools involved. 
CHAPTER IV 
TEACHING METHODS .AND MA.TERL~LS FOR STRINGS 
The class method has become very popular for beginning string 
classes and many good method books have been written for string classes. 
The selection of the instructional material for string classes is de-
pendent upon the types of grouping used which are heterogeneous or 
homogeneous. The heterogeneous grouping of string classes includes 
violin, viola, cello and string bass players. The homogeneous grouping 
of string classes uses only one specific group of string instrument 
players, such as violin, viola, cello or string bass players. 
The value of heterogeneous grouping of string instruments lies in 
giving the student a chance to hear the sound of other instruments in 
addition to his Olm. The violinists need to hear the cello and bass 
players. The advantages of homogeneous grouping include the following: 
(1) bad position habits can be corrected and incorrect fingerings can 
be helped, and (2) teacher and students can work with the specific 
problems of one string instrument. 
Class instruction, private instruction or a combination of the 
two preceding methods are the teaching methods employed in the public 
schools of Kansas. According to Table IV, page 16, . sixteen teachers 
(43.4 per cent) use class instruction for their beginning string classes. 
Sixteen teachers also use a combination of the class method of instruc-
tion and private instruction. In this kind of situation a hetero-






TYPES OF INSTRUCTION FOR BEGINNING STRING CLASSES IN KANSAS 
(Each percentage is based on the 37 string programs in Kansas) 
16 
Type of Instruction Number Percentage 
Class Instruction 16 43.3% 
Private Instruction 2 5.4% 
Combination of 1 and 2 16 43.4% 
Other¾- 3 8.1% 
*Other denotes three schools where the string teacher in the high 
school does not have the beginning group. 
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problems can be corrected within the private lesson period. When using 
this combination of methods, the student with problems of hand position, 
intonation, or note reading can receive the individual help that is 
necessary to the progress of the student. 
Only two Kansas string teachers (5.4 per cent) use private 
instruction for their beginning string students. When the enrollment 
is quite small, private instruction usually works quite well. When 
the string enrollment is large, it is difficult for the teacher to meet 
all of his students pr-ivately each week. Sometimes arotating schedule 
is set-up for private lessons. If it is possible, the teacher usually 
recommends the student study privately with an outside teacher. 
There are twenty-four communities in Kansas (64.9 per cent) which 
have private teachers available to teach their string students.2 Table 
Von page 18 shows that twelve of these communities (50 per cent) have 
private teachers available for all of the string instruments--violin, 
viola, cello and string bass. Twenty-one (87.5 per cent) have private 
violin teachers; fifteen (62.1 per- cent) have viola teachers; nineteen 
(79 per cent) have cello teachers; twelve (50 per cent) have string bass 
teachers. 
The private string teacher in the community can be a great help 
to the string teacher in the public schools. They can help in preparing 
students for contests and festivals, and can encourage students to play 
in their school organizations. 
2The names and addresses of private string teachers in Kansas are 












PRIVATE STRING TEACHERS IN KANSAS COMMUNITIES 
(The percentage is determined on the 
number of communities (24) who have 
private string teachers. Some commun-
ities had private teachers available who 
could teach more than one instrument, 
therefore the number column total is more 
than 24 and the percentage column total is 














*This number has been included in the first four classifications 
but it is interesting to note the number of communities that have 
private teachers for each of the string instruments. 
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The effectiveness of class teaching will be greatly dependent 
upon the size of the class. If the classes are not too large, the 
teacher will be able to detect the mistakes of students and correct them 
immediately. The amount of time given for class work will also deter-
mine the progress of the class. It is generally recommended that string 
classes should have three rehearsals or more per week . 
Another method of teaching beginning string classes is given by 
Milton Goldberg in his article, "The Beginning String Class," which 
appeared in The Instrumentalist, June 1959. He recommends combining 
beginning winds with beginning strings after eight weeks of class 
instruction. He feels that this stimulates interest and helps to limit 
the teaching staff since one instructor is responsible for both groups. 
It is also suggested in his article to use the key of E-flat instead of 
the usual sharp keys for string players. The disadvantage to this is 
the left hand position for cellists when playing with the first finger. 
Another problem the string teacher faces in beginning string 
classes is the selection of materials. Materials for beginning classes 
are being made more interesting for students. They begin to play tunes 
they know and enjoy rather than just exercises for drill. Pictures and 
diagrams are very helpful in showing what the student should do to 
produce the right tone and to help in showing correct hand positions 
for the student. 
Table VI on page 20 lists the beginning instructional materials 








BEGINNING INSTRUCTIONAL METHODS USED BY KANSAS STRING TEACHERS 
(Some schools used more than one of the instruct-
ional methods listed on the table, thus the total 
of the number and percentage columns larger than 
100 per cent. Each percentage is based upon the 
number (37) of string programs in Kansas.) 
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Titles of Instructional Methods Number Percentage 
Bow and Strings 13 35.1% 
Waller String Method 6 16.2% 
Merle Isaac String Method 13 35.1% 
Beginning Strings 1 2.1% 
Tune a Day 13 35.1% 
No Answer 6 16.2% 
*Additional instructional methods given by Kansas String Teachers: 
Wohlfahrt Studies, 3; Sitt Scale Studies; Schroeder (cello); Smindl 
(Bass); Grissen, Easy Steps to Orchestra, 2; String Musician (d'Auberge) 
-Alfred Music Co.; Three-Way Methods-Bourne, Inc.; Zephyrs from Melody 
Land, Echoes from Melody Land-W. Berold; Carl Fischer's Basic Violin 
Method; Strings f r om the Start; and Violin Ventures; one wrote all of 
beginning material; one wrote most of own material. 
than one of the listed materials. Strings by Helen Herman, 
The Merle Isaac String Method by Merle Isaac, and ! Tune Day by Paul 
Herfurth were the preferred materials used by Kansas string teachers . 
Thirteen teachers (35.1 per cent) indicated their prefer ence f or these 
three methods. Several teachers indicated addit ional materi al and it 
is listed below Table VIo 
The three favorites of Kansas string teachers can be used wi th 
heterogeneous or homogeneous groupings of instruments. The Bow and ----
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Strings series uses the natural half step approach to fingering and the 
~~Series and~~ Day use the sharp key appro ach to 
fingering the string instruments. All of these books give oppor t unity 
for string players to player together in unison and later in harmony. 
The Waller String Method was recormnended by six Kansas string 
teachers. This method is good for heterogeneous groupings, as all of 
the string instruments have parts on almost every page. This eliminates 
one group of instrwnents resting too long. Also this method seems to 
progress rather rapidly as the rhythm patterns become complicated befor e 
most students are ready far them. This method is very good for use in 
private instruction. 
It should be remembered that all instruction methods have both 
strong and weak points. One of the main weak points is that cello and 
bass technique is often slighted for the benefit of working the violin 
and viola parts. As a result of this, cello and bass players often learn 
awkward fingerings. It is best to use supplementary materials for the 
cello and string bass player to help them learn correct fingerings and 
positions. 
All methods and materials for instruction in beginning string 
classes will be contingent upon the schedule and experience of the 
string teacher and the ability of the students . 
22 
CHAPTER V 
MAINTAINING THE STRING PROGRAM 
Although careful preparation has been made in selecting a string 
teacher, string players, string rrethods and materials; there are 
problems of maintaining the string program in the over-all music 
education program. One of the ways to see is the string prograa is 
being established and built into a fine orchestra is by the increase in 
the program each year. The answers to the question "Does your program 
increase each year?11 showed the following: 
Reply Number Percenta~e 
Yes 16 43.3% 
No 10 27.0% 
Other 11 29.7% 
Total 37 100.0% 
The 11 other11 includes two teachers who felt their prograin stayed the 
same, one felt his string program fluctuated from year to year; tow 
did not know as it was their first year of teaching, and six did not 
answer this question. 
This increase in the string program could be interpreted to mean 
quality as well as quantity of string players. Quality playing is the 
result of quality teaching. If the quality of string players increase, 
the string program will speak for itself and interest will be built in 
playing in string groups. If a string program is increasing in both 
quality and quantity, it can be said that this program has accomplished 
the main purpose toward which the director had been building. 
Outstanding music students should be attracted to the string 
program. If individual students have music ability, it follows that 
the string groups will begin to sound better. From the survey the 
following number of respondents felt that their string program was 
attracting the outstanding music students in their school: 
Reply Number Percenta~e 
Yes 24 64.9% 
No 1 2.1% 
Other 12 32.4% 
Total 37 100.0% 
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The "other11 group is divided as follows: four respondents did not 
know if their program attracted outstanding music students; four did 
not answer; three did not always have outstanding music students in 
their string programs; one respondent did not have enough experience to 
know for certain if his program was attracting the outstanding music 
students. 
The string or orchestra teacher is vitally important in the 
success or failure of the string program. If the teacher is interested 
in the string player and is able to meet and solve the problems the 
string player is experiencing, the string groups will begin to develop 
into good sounding groups . It is very important that a teacher working 
with string students should be able to play as many of the string 
instruments as possible . 
According to Table VII, page 25, twenty Kansas string teachers 
TABLE VII 
NUMBER AND PERCENTAGE OF KANSAS TEACHERS PLATING STRING INSTRUMENTS 
(The percentage is based on the number of Kansas string 
teachers (26) who play string instruments. Several 
teachers play more than one string instrument which 
makes the totals in the number and percentage columns 
more than 100 per cent.) 
25 
Instrument* Number Percentage 
1. Violin 20 76.9% 
2. Viola 12 46.2% 
3. Cello 9 34.6% 
4. Bass 9 34.6% 
*Wichita public schools did not indicate how many of their 
teachers play specific string instruments so they are not included in 
this table. 
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(76.9 per cent) play the violin and twelve teachers (46.2 per cent) 
play the viola, but only nine teachers (34.6 per cent) play the cello 
and string bass. The cello and string bass sections seem to be the 
weakest ones in school orchestras. String teachers should become 
better acquainted with the cello and bass in order to be aware of the 
problems these two instruments cause for students learning to play 
them. The string teacher needs to know good bowing techniques for 
playing the cello and bass as well as the violin and viola. The study 
of the viola by the string teacher will enable him to read the alto 
clef in a more fluent manner. 
There are twenty-six Kansas string teachers who play one or more 
string instruments and ten teachers who do not play string instruments 
although they are handling the string program. Wichita schools did not 
indicate how many of their string teachers played string instruments. 
Gilbert Waller in his article, "Dynamic Attitudes Build Strings," 
from The Instrumentalist, October 1959, feels that a thorough knowledge 
of all four string instruments is an essential for the string teacher. 
He feels it is imperative to have this knowledge of string instruments 
in order to correct and develop proper controls of the right and left 
hand which will help the student develop into a better string player. 
The teacher should avail himself of every opportunity for gaining 
new skills, not only for teaching the string instruments, but for 
improving the sound of his string groups. Many good articles and books 
are available on the subject of teacher improvement. Attendance at 
clinics and special sections of music educators meetings for string 
teachers can be a step toward bettering the quality of teaching which 
is being done in string programs. 
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The string teacher is constantly working to keep continued 
interest in the string program by various means of motivation. On Table 
VIII, page 28, three types of motivation used by Kansas string teachers 
are given. There are six schools (16.2 per cent) which have~ special 
dress that only the orchestra or string orchestra players wear. Usually 
it is not the band unifonn. Eleven schools (29.7 per cent) give student 
awards to motivate interest. The use of awards can be a good incentive 
for keeping students in the string program. The more difficult it is to 
obtain an award the more the student wants to earn it. Attendance, 
practice, so lo playing and musical progress are usually included as 
criteria for earning awards. 
Kansas string teachers seem to find that trips are the leading 
type of motivation. Fifteen teachers (40.5 per cent) use this type of 
motivation. Trips are good incentives for students to practice more on 
their respective instruments. Usually trips are taken to a clinic or 
festival where the student has the opportunity to play with other young 
musicians. 
A space was given on the questionnaire for teachers to write 
in other types of motivation they used for their groups. Seven teachers 
used good music as an incentive. The selection of music is very 
important because it is the guiding factor in the amount of musical 
knowledge the student will obtain. 
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TABLE VIII 
TYPES OF MOTIVATION USED FOR BUILDING INTEREST IN KANSAS STRING PROGRAMS 
(Some teachers indicated more than one type of motivation and 
are listed more than once; each percentage is based on the 37 
string programs in Kansas therefore the number and percentage 
columns total more than 100 per cent.) 
Types of Motivatio~ 
1. Special Dress 













*There were several different types of motivation written in and 
these were as follows: good music, 7; concerts and programs, 14 demon-
strations by soloist s and artists, 2; good sounding groups, l; parties, 
1. 
~ther refers to six Kansas string teachers who did not indicate 
the use of any type of motivation. 
Clifford Cooks says in his article, "Improving String Ensemble 
Repertoire," from The Instrumentalist, February 1960, that a careful 
selection of music needs to be made from the huge repertoire of string 
ensemble masterpieces. He also says to be careful in selecting music 
that is appropriate for the students playing level. Students with 
musical talent should be permitted to have the opportunity to develop 
their talent the same as young scientists in this Space Age. 
Demonstrations by artists and soloists are another way of 
interesting students to play strin_:; s and to help them to be encouraged 
to practice. This is also a way to interest parents of a community in 
the string program. 
The hearing of a good sounding group will encourage others to 
want to play with the group. The Wichita system, which has many fine 
groups performing all the time, gave this reply. Many times a full 
orchestra sound helps to encourage string players. In the results 
of the survey, there were eleven schools having a full orchestra, ten 
schools having a string orchestra and fourteen schools having both a 
full orchestra and string orchestra. One school did not reply and one 
schools had only three beginning string students. The full orchestra 
gives opportunity for string players to hear the wind players and vice 
versa. There is, however, much good literature for string orchestras. 
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Performance and concerts -were listed by fourteen string teachers 
as a type of motivation. Table IX, page 30, gives the range of per-
formances of Kansas string programs per year and the number of schools 
which are giving that many public performances. The range of 
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TABLE IX 
NUMBER OF PERFORMANCES EMPLOYED EACH YEAR BY KANSAS STRING TEACHERS 
Range of Performances Per Year Number of Schools 
1. One to Two Performances 8 
2. Three to Four Performances 9 
J. Five to Ten Performances 7 
4. Eleven to Fifteen Performances 5 
5- Twenty to Thirty Performances 3 
6. Fifty to Sixty Performances l 
?. No Answer 4 
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performance is from one to sixty. Nine of the respondents have three to 
four performances per year. Young people like to perform and music is 
one media through which this need can be expressed. Performance is a 
good opportunity to let parents know what the string program is accom-
plishing. Parents like to see and hear their children perform. Per-
formance becomes very important at the junior high school level in 
helping to maintain the interest of the string players. 
Drop-outs in string enrollments in Kansas seem to be the 
greatest at the senior high school level according to Table X, page 32. 
Those who indicated this level for drop-outs felt it was usually due to 
scheduling problems faced by the student. Reasons for the scheduling 
problems were as follows: (1) not enough time for orchestra, band and 
chorus with student having to choose only one of these, (2) not enough 
time to take all of the requirements and music, and (3) student needs 
a study period. The five schools (13.5 per cent) which lost students 
at the junior high school level felt that this was sometimes due to 
scheduling problems. 
The administration can be a help to the string teacher if they 
work together to allow time in the schedule for music organizations. 
Students should be encouraged by both teacher and administrator to 
enroll in music classes. · In some schools, band and orchestra came at 
the same time and the student could not be in both. The band teacher 
and orchestra teacher should work to,gether to correct or remedy this 
situation. 
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TABLE X 
LEVELS OF OCCURRING DROP-OUTS IN THE KANSAS STRING PROORAi\13 
(Percentage is based on 37 string programs in Kansas. 
Some string teachers indicated more than one level of 
occurring drop-outs making the nwnber and percentage 
columns total more than 100 per cent.) 
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Drop-Outs Number Percentage 
1. Elementary 
2. Junior High 










*Other refers to eleven schools which did not indicate the l evel 
of students when dropping out. 
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The eleven schools (29 . 7 per cent) with drop-outs at the elemen-
tary school level felt the reason was lack of the student's ability to 
master the fundamentals of string playing or the lack of musical ability 
to :>e able to keep up with the progress of the class. A remedy for this 
situation is found in a more careful selection of string players as 
mentioned in Chapter III of this thesis. 
Contests and festivals are another means of interesting students 
in the string program and keeping tha~ interested in string organiza-
tions. Table XI, page 34, shows twenty-one Kansas ·schools (56.7 per cent) 
who attend district contests . Twelve schools (35.1 per cent) attend 
state contests. 
In thinking about the value of contests, Robert Egner, in hi s 
article, "The Need far Bett er Screening in District Solo Contests," 
which appeared in Music Educators Journal, April-May 1958, says that 
a student should be prepared for contests in every way. He gives the 
following factors to be considered in preparing students for a contest: 
(1) poor instruments; (2) students of poor mental ability trying to 
perform music; (3) emotionally unstable students; (4) 1mprepared 
students; (5) students who are sensitive about failures. Egner feels 
that is there were more careful screening of students before the 
contest, there would be more desireable outcomes gained from contests. 
Kansas schools maintaining string programs attend festivals more 
than contests. Twenty-seven schools (73 per cent) attend festivals.3 
3A list of the festivals and clinics attended by Kansas schools 
is found in Appendix D, page 57 . 
TABLE XI 
NUMBER AND PERCENTAGE OF KANSAS SCHOOLS WITH STRING 
PROGRAMS THAT PARTICIPATE IN CONTESTS AND FESTIVALS 
(Percentage is based on 37 Kansas schools who have string programs. 
Some schools attend both contests and festivals; therefore, the 
total of the number and percentage columns is more than 100 per 
cent.) 
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Name of Contest or Festival Number Percentage 
l. District Contest 











*Festivals attended by Kansas schools are as follows: Central 
League String Festival, 3; Kansas University String Festival, 2; Lacrosse 
Grade Festival, l; Southeast Kansas League Festivals, 5; Tri-City 
Festival, l; Western Kansas Orchestra Festival, 7; Wichita North High 
School Featival, 2; Did not list name of festival attended, 6. 
H-Other refers to the following replies from Kansas string teachers: 
Does not attend festivals or contests, l; did not answer,2. 
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The values of a festival within one city are given by Helen 
Hannen in her article, "Singing Strings," from The Instrumentalist, 
October 1959. The city referred to in her article is Cleveland, Ohio. 
The Cleveland Schools offer a constructive string program from the third 
grade througµ high school. This city festival was very successful in 
giving all string students a chance to participate by qualifying for the 
selected groups. Solo work was encouraged to challenge the advanced 
students. Elementary and junior high school students participated in 
this festival. 
The string festival and string clinics have been a great help 
for the survival of the string program in the United States. Students 
are learning more about playing treir instruments and are playing "good" 
music. The participation in a large group is a big thrill fo r students 
who play in small groups in their home situation. Students have the 
advantage of working under fine conductors and teachers from various 
parts of the United States. A trip to a festival is also a good 
incentive for maintaining the interest and participation of many junior 
high and senior high students in the string program. 
CHAPI'ER VI 
CONCLUSION 
This survey of string music in Kansas shows the number of string 
programs in the public schools of Kansas is quite small in compar ison 
to the number of schools which do not have string programs. Much needs 
to be done in interesting various school administrators in the value of 
a string program. String players within a community can use t heir 
talents and efforts to prove that string music has a place in t he music 
program of the community. Perhaps a small ensemble of string players 
can be formed in a community or from several communities which will be 
able t o perform, giving students and partents a chance to hear string 
music. 
Kansas string teachers are beginning to employ more than the one 
method of building interest in the selection of string players. Other 
methods include careful selection of students by testing or having a 
conference with the elementary music teacher. The string program is 
started at the fourth or fifth grade. 
Kansas string teachers prefer the following beginning instruc-
tional methods: Bow· and Strings by Helen Herman; Tune Day by Paul 
Herfurth; Merle Isaac String Method by Merle Isaac. 
To maintain and motivate Kansas string programs, trips, awards , 
good music and performances are used. The reason for many drop-outs at 
the junior high and senior high school level involves conflicts in 
scheduling. The present Kansas string programs seem to be increasing 
in number each year and are attracting some of the outstanding music 
students. 
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To improve and create more string programs in Kansas, the follow-
ing recommendations are made: 
1. Build interest in the community by performance of string groups 
from colleges and concert artists. 
2. Each music teacher should build and create interest in string 
music by encouraging individual students to study string 
instruments. 
J. The administration of the schools should allow time in the 
schedule for string classes and orchestra. 
4. Acirninistrators should seek to hire music teachers who are 
qualified to handle string classes. 
5. Each music teacher should be equipped to begin the string 
classes (with aid of a private string teacher if possible). 
6. Each string teacher should be able to play all of the string 
instruments--violin, viola, cello and bass. 
7. String players within a community should make themselves avail-
able as private teachers to aid in building or maintaining a 
string program in their community. 
8. Junior high and senior high school students should be encouraged 
to study privately. 
9. Better screening of students for district and state contests will 
improve the values of such co .. tests. 
10. If the school is small, both orchestra and band can be maintained 
if the music teacher is willing and able to work with both groups. 
11. To build a good string program, there must be a qualified string 
teacher in the school or community to teach string students. 
12. Good music should be used that will interest and stimulate the 
students. 
As these recormnendations are considered and followed, the quantity 
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APPENDIX A 
KANSAS SCHOOLS NOT MAINTAINING STRING PROORAMS 
School 
1. Alma Rural High School 
2. Andale Rural High School, District 172 
3. Andover High School 
4. Anthony Rural High School 
5. Crawford County Community High School 
6. Atchison County Community High School 
7. Attica Rural High School 
8. Rawlins County Community High School 
9 • Augusta High School 
10. Baldwin High School 
11. Vinland High School, Rural Route 3 
12. Baxter Springs High School 
lJ. Belle Plaine Rural High School 
14. Belleville High School 
15. Benton Public Schools 
16. Washington District High School 
17. Blue Mound Rural High School 
18. Blue Rapids High School 
19. Bonner Spri~s Rural High School 
20. Buhler Rural High School 
21. Burlingame High School 
























23. Caldwell High School Caldwell 
24. Cedar Vale High School Cedar Vale 
25. Cheney Rural High School Cheney 
26. Crawford Co~unity High School Cherokee 
21. Cherryvale High School Cherryvale 
28. Chetopa City Schools; Chetopa 
29. Cimarron High School Cimarron 
30. Clyde Rural High School Clyde 
31. Field Kindley High School Coffeyville 
32. Coldwater High School Coldwater 
33. Columbus Rural High School Columbus 
34. Concordia High School Concordia 
35. Conway Springs Public School Conway Springs 
36. Cunningham Rural High School Cunningham 
37. Midway Rural High School Denton 
JB. Desota Rural High School Desota 
39. Dighton High School Dighton 
40. Douglass High School Douglass 
41. Downs Public Schools Downs 
42. Elk City High School Elk City 
43. Elkhart High School Elkhart 
44. Ellinwood Rural High School Ellinwood 
45. Ellis High School Ellis 
46. Ellsworth High School Ellsworth 
47. Erie High School Erie 
48. Eudora High School Eudora 
49. Eureka High School Eureka 
50. Frankfort .High School Frankfort 
51. Fredonia High School Fredonia 
52. Frontenac High School Frontenac 
53. Galena High School Galena 
54. Gardner High School Gardner 
55. Garnett High School Garnett 
56. Girard High School Girard 
57. Goessell Rural High School Goessell 
58. Sherman County Community High School Goodland 
59. Great Bend Senior High School Great Bend 
60. Halstead High School Halstead 
61. Hanover High School Hanover 
62. Harper Rural High School Harper 
63. Haven Rural High School Haven 
64. Herington High School Herington 
65. Hiawatha High School Hiawatha 
66. Highland Rural High School Highland 
67. Hill City Rural High School Hill City 
68. Hillsboro High School Hillsboro 
6ft. Holton High School Holton 
10. Howard Public School Howard 
71. Sheridan Community High School Hoxi.e 
72. Hugoton High School Hugoton 
73. Inman High School Inman 
74. Hodgeman County Connnunity High School Jetmore 
75. Kingman Rural High School Kingman 
76. Kinsley High School Kinsley 
11. Lacrosse High School Lacrosse 
78. Lacygne Rural High School Lacygne 
79. Lakin Rural High School Lakin 
80. Larned High School Larned 
81. Leavenworth High School Leavenworth 
82. Lebo Public School Lebo 
83. Leon Rural High School Leon 
84. Wichita County Community High School Leoti 
BS. Lincoln High School Lincoln 
86. Linn Rural High School Linn 
87. Centre Rural High School Lost Springs 
88. Louisburg Rural High School Louisburg 
89. Lyndon Public School Lyndon 
90. Lyons High School Lyons 
91. Madison Public School Madison 
92. Mankato High School Mankato 
93. Marion High School Marion 
94. Marysville Hi.gh School Marysville 
95. McPherson High School McPherson 
96. Meade High School Meade 
97. Medicine Lodge High School Medicine Lodge 
98. Miltonvale Rural High School Miltonvale 
99. Minneapolis Rural High School Minneapolis 
100. Mound City Rural High School Mound City 
101. Moundridge High School Moundridge 
102. Mulvane High School Mulvane 
103. Ness City High School Ness City 
104. Nickerson Rural High School Nickerson 
105. Norton Community High School Norton 
106. Oakley High School Oakley 
107. Decatur County Communiv High School Oberlin 
108. Onaga Rural High School Onaga 
109. . Osage City Rural High School Osage City 
110. Osawatomie High School Osawatomie 
111. Osborne Rural High School Osborne 
112. Oswego High School Oswego 
llJ. Otis Rural High School Otis 
114. Overbrook High School Overbrook 
115. Oxford Rural High School Oxford 
116. Palco Rural High School Palco 
117. Paola High School Paola 
118. Parker Rural High School Parker 
119. Partridge Rural High School Partridge 
120. Pawnee Rock Rublic School Pawnee Rock 
121. Peabody High School Peabody 
122. Perry Rural High School Perry 
123. Phillipsburg High School Phillipsburg 
124. Plainville Rural High School Plainville 
125. Pleasanton Rural High School Pleasanton 
126. Pretty Prairie Rural High School Pretty Prairie 
127. Quinter Rural HigbSchool Quinter 
128. Riley County Consolidated High School Riley 
129. Riverton High School Riverton 
130. Rose Hill High School Rose Hill 
131. Rossville Rural High School Rossville 
132. st. John Public School St. John 
133. St. Marys High School St. Marys 
134. St. Paul High School St. Paul 
135. Sabetha High School Sabetha 
136. Satanta Rural High School Satanta 
137. Scott City County Community High School Scott City 
138. Seaman Rural High School Seaman 
139. Sedan St. High School Sedan 
l.40. Sedgwick High School Sedgwick 
141. Wallace Gc:unty Community High School Sharon Springs 
142. Smith Center High School Smith Center 
143. Spring Hill Rural High School Spring Hill 
11.i.4. Stafford High School Stafford 
145. Stark Rural High School Stark 
146. Sterling Rural High School Sterling 
147. Stockton Rural High School Stockton 
148. Sublette Rural High School Sublette 
149. Syracuse High School Syracuse 
150. Washburn Rural High School, Route 9 Topeka 
151. Troy Rural High School Troy 
152. Grant County Rural High School Ulysses 
153. Valley Center High School Valley Center 
154. Valley Falls Rural High School Valley Falls 
155. Victoria Rural High School Victoria 
156. Trego Community High School Wakeeney 
157. Wamego Rural High School Wamego 
158. Washington Rural High School Washington 
159. Wathena Rural High School Wathena 
16o. Wellington High School Wellington 
161. Wellsville High School Wellsville 
162. West Mineral Consolidated Rural High School West Mineral 
163. Yates Center High School Yates Center 
APPENDIX B 
INFORMATION CONCERNING KANSAS SCHOOLS 
WHICH MAINTAIN STRING PROGRAMS 
Abbreviations and Symbols used in this appendix are: 
E. Elementary - no answer 
J.H. Junior High O no students enrolled 
S. H. Senior High ( ) number of years in 
respective school 
1. Abilene High School 
Duane Hagstrand, Abilene High School 
E. 6 J.H. 6 S.H. 8 
(4) 
2. Altamont High School E. - J.H. - S.H. 60 
Marcia Jarboe, Altamont, Kansas 
J. Atchison High School E. 14 J.H. 15 
Glenn L. Trent, Atchison High School 
4. Beloit High School E. 12 J.H. 4 
Larry P. Wills, Beloit Kansas 
Cleo Riley (elementary~, Beloit, Kansas 
5. Chanute Senior High School E. 15 J .H. 8 








6. Chase Grade School E. 2 J.H. 1 S.H. 0 
Mrs. Crystal Walmer, Box B, Chase, Kansas 
7. Colby Public School E. 3 J.H. l 
William H. Beck, Jr., Colby High School, Colby, Kansas 
8. Derby High School E. 100 J.H. 30 





9. Dodge City Public Schools E. 80 J.H. 40-50 S.H. 40 
Max c. Conner, Box 665, Dodge City, Kansas 
10. Emporia High School (no program in the schools) 
O. R. Parker (Band), Emporia High School (26) 
ll. Fort Scott High School E. 60 J.H. 60 S.H. 17 
Clyde D. Morris, Fort Scott High School 
12. Garden City Public Schools E. 24 J .H. 33 
Douglas S. Overland, 525 N. 8th St., Garden City 
13. Hays Public Schools E. 48 J.H. 21 
E. C. Schindler, 2101 Canal Blvd, H.qs, Kansas 
l.4. Highland Park High, Topeka E. - J.B. -
H. Burton Harvey, 2736 Ohio, Topeka, Kansas 
15. Hutchinson High School E. 150 J.H. 60 
Jim Dailey, 14 Lawndale, Hutchinson, Kansas 
16. Independence High School E. JO J.H. 36 (7-10) 











17. Iola High School E. 0 J.R. 0 S.H. J6 
Dale P. Greitz, Iola, Kansas 
18. Junction City High School. E. 12 J.H. 10 
Perry Pangrac, 733 w. Spruce, Junction City, Kansas 
S.H. 12 
(12) 
19. Kiowa High School 
Wallace G. Greenlee, Kiowa, Kansas 
E. 6 J.H. 2 S.H. 6 
(1) 
20. Lawrence Public Schools E. 60 J .H. 80 
Don Been~, lOll Highland Dr., Lawrence, Kansas 
21. Liberal High School E. 30 J.H. 10 





22. Lindsborg Public Schools E. O J.H. 22 S.H. 18 
(5) Barbara Altmann, 231 N. Main, Lindsborg, Kansas 
23. Manhattan Public Schools E. 100 
Helen Rae Wunderlich, 415 Oakdale, Manhattan 
J.H. 45 S.H. 11 
(.5) 
24. Neodesha High School E. 0 J.H. 12 
Daleo. Casteel, 301 N. 4th St., ~eodesha, Kansas 
S .H. 1.5 
(2) 
25. Ottawa High School E. - J.H. - S.H. 13 
Larry Williams, Winfield, Kansas 
26. Pittsburg City Schools E. 60 J.H. 26 S.H. 15 
(10) Denton Rossell, 1703 N. Locust, Pittsburg, Kansas 
27. Pleasant Valley Junior High, District 128 E. 7 J .H. 25 S.H. 0 
Berle Willis, 2614 Wedgewood, Wichita, Kansas 
28. Pratt High School E. 26 J.H. 31 S.H. 0 
Liberty Junior High School 
Glenn D. Sanderson, 415 S. High, Pratt, Kansas 
29. Rosedale Junior & Senior High School E. 100 J.H. 32 S.H. 14 
William H. Stoskopt, 2045 W. 42 Avenue, (13) 
Kansas City, 3, Kansas 
30. Russell Public Schools E. 31 J.H. 5 S.H. 7 
Mrs. Charlotte Shaffer, Box 34, Bunker Hill, Kansas (4) 
Jl. Salina Senior High School E. 80 
Olin Parker, 1212 Roach, Salina, Kansas 
32. Shawnee Mission East E. -
Kenneth Geoffroy, 7.500 Mission Road, 
Prairie Village, Kansas 
J.H. 75 S.H. 0 
(7) 
J. H. - S. H. 20 
(2) 
33. Shawnee Mission North High School E. - J.H. - S.H. 36 
(15) Harold E. George., 4700 Lowell., Merriam, Kansas 
34. Topeka High School E. 100 J.H. 75 S.H. 30 
(7) Robert M. Hallman, 1329 Randolph., Topeka, Kansas 
35. Wichita Public Schools E. 1103 J.H. 517 S.H. 149 
Mr. Art Harrell, 740 N. Emporia, Wichita, Kansas 
Director of Music Education 
Number of String Teachers in the Wichita System 
5 Senior High (Teach Band and Orchestra) 
15 Junior High (Teach Band and Orchestra) 
6 Elementary (Teach Strings Only} 
36. Winfield High School 
Howard Halgedahl, Winfield High School 
37. Wyandotte High School E. 100+ J.H. -
R. C. Samuelson, Wyandotte High School 
(did not answer) 
(9) 
S.H. 50 orch. 
(15) 

PRIVATE STRING TEACHERS IN KANSAS 
Name Address Town 
1. L. Adams Pittsburg 
2. Ralph Benston 1409 Sunrise Salina 
J. Mr. Bohning Beloit 
4. Miss Ann Bowman Rural Route 1 Derby 
5. James Brauniger Bethany College Lindsborg 
6. Mrs. J. Brauniger Bethany College Lindsborg 
1. Gladys Bredfelt Dodge City 
8. James Ceaser Wichita University Wichita 
9. Mrs. Casbeer Neodesha 
10. Beverly Daw Dodge City 
u. Everett Fetter Washburn University Topeka 
12. Mr. Don Hergert Lindsborg 
13. Markwood Holmes Kansas State College, Pittsburg Pittsburg 
14. Clyde Jusila Kansas State University Manhattan 
15. Luther Leavengood Kansas State University Manhattan 
16. George Leehaw Kansas State University Manhattan 
17. Mrs. Lindley Liberal 
18. Mr. E. E. Moyers Fort Hays Kansas State College Hays 
19. Mrs. H. E. Malloy 312 West Seventh Hays 
20. Leoti Newland Winfield High School Winfield 
21. w. 0sadchuk Pittsburg 
22. Virgil Pearson Kansas State Teachers College 
23. Cleo Riley 
24. Gertrude Sheridan Washburn University 
25. Eric Stein Marymount College 
26. Robert Steward Shawnee Mission East 
27. Eugene Stora Shawnee Mission East 
28. Mr. Stutzoner Kansas State Teachers College 
29. Ben Tice Crane Junior High 
30. Mrs. Jane Tompkins 
31. Harvey Twineam Shawnee Mission East 
32. Mrs. Sue Van Dine 
33. Warren Walker Kansas State University 
34. Mearle Watters 1739 Greeley 
35. Ross Williams Southwestern College 
ADDITION.AL TEACHERS SOURCE.5 
36. Philharmonic Orchestra Players 
37. Wichita Public School Faculty 
38. Wichita Symphony Players 





















STRING FESTIVALS ATTENDED BY KANSAS SCHOOLS 
1. Central Kansas League String Festival (Clinic) 
2. Kansas University String Festival 
3. Lacrosse Grade Festival (Contest) 
4. Southeast Kansas League Festivals 
5. Tri-City Festival (Ottawa-Lawrence-Atchison) 
6. Western Kansas Orchestra Festival 
7. Wichita North High School Festival 
QUESTIONNAmE 
Name of School -----------..,.....--------------------
1. Does your school maintain a string music program? Yes No Band 
Program? Yes_No_Choral Prop-am? Yes_No_,-- -
2. If you do not have a string progrtm in your school, give the reasons for 
not having one. Too expensive Lack of qualified teacher Not enough 
interest shbi}m by the dotmnti!H.tyl" Not enougl1 ihterest shown by school 
officials----Lbther ____ ..;...._~.__~:- ...... .ii...~-----------..;.....----
- - - - - - - - - - - - - - - - - ' 1Alli ii:, :,:.. - - - - - - - - - - - - - - - - - -
Fill in remainder of questionhaire if~~ a string program 
Name of String Teacher -----------,-..----------------
Address -----------------------------------
Number of Years in Present Position 
J. Do you also teach Band Choral __ Elemen tary Music __ Other ______ _ 
4• Are you a string player? Yes No • What instrument(s)? Violin 
Viola Cello Bass • -- -- ----
5. Do you have Full Orchestra __ string Orchestra __ Both __ • 
6. Number of students in the String Program. Elementary __ Junior High ___ _ 
Senior High_. 
7. Grade at which string program is s+arted? ________________ _ 
8. Method used in selecting string players: Test Conference with elementary 
musi~ teacher __ Interest indicated by child wi th parents' consent ____ _ 
Other _______________________________ _ 
9. For your beginning string groups, do you employ Class Instruction ____ _ 
Private Instruction Both • 
10. Do you use any or all of the following beginning string instructional 
materials? Bow and Strings lmller String Method Merle Isaac String 
~1ethod __ Beginning Strings-Tune a Day Other -
